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CHAPTER I 
INTRODUCTION 
The teaching of the Language Arts has always been as great 
a challenge to the teacher of the deaf as the teaching ofspeech 
Under a modern school program, the skills and materials acquired 
in the English class are really an aid in all subjects. If, in 
a well integrated curriculum, experience is the basis of the 
- . 
Language Arts program, a vital Social Studies program can pro-
vide a rich means of developing and vitalizing the Language 
Arts program for a deaf child. 
All children learn from their environment. Each child's 
growth depends on the richness of his experiences and their 
correlation with the Language Arts. The environment of the 
deaf child is limited by his lack of hearing, for his alert eye 
is not aided by the informal acquisition of vocabulary gained 
incidentally by his hearing brother. The deaf child is by 
nature very observant, as is borneout by his quick mastery of 
sense training materials. But the lack of an adequate vocabu-
lary and connected language has always handicapped him in dis-
cussing his observations and in asking questions that would 
help him understand and broaden his concepts. 
For most people, a large number of their experiences are 
vicarious, but the richer a person 1 s vocabulary, the richer his 
comprehension. Since the deaf child is so dependent on his 
sight for his education, pictures are especially important for 
the enrichment of his vocabulary, and thus of his understanding. 
A direct first-hand experience is the best way of teaching, 
but since all aspects of life cannot be directly experienced in 
a residential school setup, the deaf child must often learn in-
directly or vicariously. Verbal descriptions are often meaning-
less to one with a limited vocabulary and pictures do much to 
clarify and to give correct identification. If a picture is 
worth a thousand words, much value may be had from a series of 
related pictures carefully assembled and selected to acquaint 
the pupil with nouns, verbs, adjectives and varied language ex-
pressions. 
The whole field of visual aids can be most useful for both 
the teacher of the deaf and her pupils. Moving pictures are 
often sound films and thus supply the deaf pupil with pictures 
only ru1d no verbal vocabulary, since new vocabulary is hard to 
lip read, and also because too often the verbal explanation is 
on the sound track and is not accompanied by a picture of the 
face of the person speaking. Even when films are silent, they 
do not always lend themselves to the vocabulary limitations of 
a deaf child. Furthermore, it is not possible, because of the 
difficulties of projection to stop and start them for purposes 
of explanation when a child is puzzled about what he sees. 
Moving pictures, in the writer's opinion, should be used for 
supplementary purposes after the vocabulary has been developed. 
They would be especially useful, therefore, for upper grade 
pupils. 
5 
In her training period, every teacher of the deaf begins 
a picture collection of all kinds and descriptions. It is 
difficult to secure suitable pictures for every phase of the 
Social Studies program which are large enough to be seen by the 
whole class at the same time that they are being discussed in 
lip reading. 
Strip films seem to have special advantages for teaching 
the deaf child. The pictures are large, clear and related. 
The printed captions, appearing directly beneath the picture 
are usually in simple concise language. The rate of presenta-
tion can vary with the needs of the group. The continuity of 
the pictures is strengthened by the continuity of the script. 
Irrelevant, and often distracting, motion is eliminated and 
thus the language is limited to what is going on in one frame. 
Therefore, the purpose of this study is to plan a program 
to utilize a series of strip films in the Social Studies area 
sd that the vocabulary of deaf children may be enriched. 
.,..... 
CHAPTER II 
RELATED READING 
CHAPTER II 
RELATED READING 
Since the study was concerned with using the strip film 
and other visual aid material in relation to a Social Studies 
curriculum for the deaf child, reading was done both in rela-
tion to visual aids in the Social Studies and in the Social 
Studies and Language development for the deaf child. 
Probably the greatest prehistoric invention of the human 
race was not fire, or the wheel, or even the weapon, but 
language, for language gave man the ability to share experience 
and a tool for abstract thinking. 
Davis writes: 
11 even an experienced teacher may be amazed 
at the limited vocabulary and the literal in-
terpretations of words by the deaf child. Deaf 
children do not learn to play with language, 
with the shades of meanings of words, and with 
the inflection of voice. They do not easily 
develop the short cuts from lower to higher 
levels of thinking that are absorbed uncon-
sciously by the child who hears language all 
day long ••••• However, through continued con-
tact with vocabulary, and the forms of language, 
and through experiences constantly translated 
into language, the child's command of language 
is slowly but surely expanded and enriched."l 
Best says that: 
1 
11Until the deaf man attains the mastery of 
language, he finds in all studies in which he 
engages, his pathway blocked in greater or 
Hallowell Davis. Hearing and Deafness. A Guide for Laymen 
New York: Ivlurray -Hill Books Inc., 1947. p. 382-383. 
-~~~~ - IF====== 
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less degree because of his language diffi-
culties ••••• The Acquisition of language 
through circuitous, more or less clogged 
channels is a grievous trial and hardship; 
endless, wearisome uphill labor, to a degree 
not to be conceived of by those not exper-
iencing it, is required to give anything 
like an even chance at its procurement."l 
Research2 has found that in general intelligence, exclusi 
of skill in the use of language, the deaf as a group are normal 
Therefore, their intelligence is best measured by non-verbal 
forms of intelligence tests. The discrepancy between a two 
year retardation mentally and a five year retardation educati 
ally is due to this same language handicap, which carries over 
into adult life; and unless he has had specific training, the 
deaf adult has difficulty in interpreting application blanks, 
questionnaires, and similar material, because of the wide 
variation of the wording of a simple question. 
The course of study for the deaf is mostly in agreement 
with that of common schools, with the addition of speech and 
lip reading skills, but with the emphasis on the teaching of 
language. 
"Even after the deaf child has gained some 
rudiment of the handling of language, he may 
have great difficulty in setting forth in it, 
his feelings, ideas, and thoughts, fully or 
gracefully or with facility. Always his in-
adequacy in language produces two-fold untoward 
1
narry Best. Deafness and the Deaf in the United States. 
!few<York: Macmillan Co., 1943. p. 622. 
2Ibid. p. 171. 
... '-
results; difficulty in understanding what 
is put before him and difficulty in express-
ing himself. Slowly a vocabulary is built 
and it may never be ample. Proper English 
construction in the use of words may long 
continue a formidable task. Reading, a 
most important element for securing an edu-
cation may, because of the restricted under-
standing of words on the printed page, have 
little of interest or appeal.''l 
"The.acq1,1i·sition of language which comes 
so easily and so naturally to the normal 
child, being in fact, pretty much a process 
of the instinct of imitation •••• must be 
obtained (by the deaf child) only through 
plodding practice, for without it, his 
vocabulary remains circumscribed; phrasing 
and sentence structure, crude and rough. "2 
In discussing the growth of language, the Ewings write: 
"the words he (a boy of eight) will ac-
quire more quickly and easily, irrespective 
of their length or difficulty, are the words 
which express his thoughts and his desire 
for knowledge •••• This is the bedrock 
principle upon which the modern teacher of 
the deaf bases her methods of developing 
speech and language at every stage. It re-
quires great skill and adaptive cunning 
(1) to present relatively advanced ideas 
in such simple words and sentences that they 
are within the very limited comprehension of 
words by the deaf child; and (2) to introduce, 
at the same time a proportion of new words 
and phrases or new sentence patterns, for 
it is her steady purpose to extend the 
child's vocabulary and language knowledge •••• 
Through living and doing, the child is in-
troduced to the names of objects and actions, 
to the words relating to numbers, qualities, 
time and place. Thus, without his being 
aware of it, nouns, verbs, prepo'Si tions, 
1Ibid. p. 173 
2Ibid. p. 345 
=-·o· 
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conjunctions and pronouns, begin to creep, in 
an orderly way, into the deaf child's under-
standing and speech'' .1 
"rr ••••• the deaf child is offered reading 
material which interests him and which relates 
to experiences within his comprehension, ex-
pressed in words he can understand, he can be-
come as keen a reader as many nonnal childrenu.2 
"From the first he must find entertainment in 
what he reads. At a later stage he should be 
encouraged to seek .lm.owledge from books, for 
they can enrich his ideas about other people, 
places, times, and conditi§ns, as well as his 
meager stock of language". 
Reading can help his understanding of words, speech, lip 
reading, sentence structure and written expressions. 
Pugh writes: 
nThere can be no real comprehension of read-
ing material without an understanding of at 
least a majority of words used. Accuracy of 
thinking depends to a large extent upon the 
clarity and exactness with which one understands 
the significant meaning of words". 4 
Durrell says: 
"Words outside the reader's experience, un-
familiar words for which he has no meaning cause 
serious difficulty in comprehension and inter-
pretation at any level".5 
1
rrene and A. W.G. Ewing. The Handicap of Deafness. New 
York: Longmans Green and Co. 1938 • . p. 216-217. 
2
rbid. p. 219 
3
rbid. p. 220 
4Gladys s. Pugh. "Teaching Reading to the Deaf". American 
Annals of the Deaf 90:184-185; March 1945. 
Snonald Durrell. Improvement of Basic Reading Abilities. 
Yonkers: World Book Go. 1940. p. 162. 
~ -~ , 
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Again Pugh writes: 
"Vocabulary and sentence meaning may be con-
sidered basic for practically all other phases 
of reading and yet in these two fundamental 
skills the deaf have revealed the greatest re-
tardation ••••• Young deaf children are interested 
in learning facts. They , love baby animals and 
are interested in learning the language that is 
associated with them. They are concerned with 
the whole world of nature. These and other sub-
jects can be developed as units of work and 
presented as reading material to build up lan-
guage comprehension, -language usage and the 
mental processes. 
"Study type reading tends to develop concen-
tration, memory of language and ability to use 
language because special attention is paid to 
remembering facts. The ability to get details, 
to find answers to specific questions, is one of 
the first and most basic reading skills to be 
developed ••••• Our children must first understand 
what is being read and must acquire speed later 
with additional material."l 
The Ewing's say: 
·· "If day by · day, the deaf child is offered 
reading material which interests him and which 
relates to experiences within his comprehension, 
expressed in words he can understand, he can 
and, in many instances, does become as keen a 
reader as many nor.mal children ••••• Since words 
and sentences are seen by the deaf child in 
their entirety for tbe first time (forty per 
cent of speech is invisible on the lips in lip 
reading) when they are printed or written, read-
ing can help understanding of words, speech, 
lip reading, sentence structure, and oral and 
written expression in an unique way ••••• Every 
subject will be a source of new language and 
provide new opportunity for social contact. From 
three to sixt.een, he must learn through seeing 
and doing. "2 
lGladys Pugh. "Recreational and Study Type of Reading". 
Vo,lta Review 49 :547; December 1947. 
2rrene Ewing and A.W.G. Ewing. op cit. p. 219. 
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In the education of the deaf, teaching by seeing and doing 
is a fundamental principle. The linking of words to what he 
sees, does, and thinks, causes their fusion into his mental 
and physical experience. 
Rachel Dawes Davies at the 58th Annual Meeting of the 
American Association to Promote the Teaching of Speech to the 
Deaf, held at Detroit in 1948, said: 
"We cannot teach language in a vacuum. The 
deaf child needs visual aids". 
The Detroit School for the Deaf, Junior High School 47 
(Deaf) in New York and many others broaden their language pro-
gram through taking trips. Before the trip, the vocabulary is 
built up so that the child can enjoy his trip more. On his 
return, he has a better means of expressing himself in oral 
and written language without having to grope for words, since 
the new vocabulary was learned ahead of time. 
Since a trip ca~ot usually be repeated, and the teacher 
wants the experience to be as meaningful and successful as 
possible, a film strip, when one relevant is available, seems 
an excellent way of preparing for the trip, by providing new 
language patterns and vocabulary, and also as a means of recall 
a.fter a trip is over. This pre-teaching might prevent such a 
comment as one youngster made after a trip to the post office. 
"We saw a man pounding the letter". (not lmowing the verb "to 
weigh'', he made a verb of the no\lll "pound"). 
====-===11~-~-~~~~~========~~==~~~~~-=-=-============================= 
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A former director of audio-visual education for the Nation-
al Education Association says: 
"The silent film strip is not a succession 
of disassociated slides; it should be thought 
of as an adaptation of the silent motion pic-
ture, because of its continuity in both pic-
torial and verbal presentation. Also it is 
not just an illustrator of nouns. Silent film 
strips are effective in presenting many activ-
ities. In fact this medium capitalizes upon 
the elimination of irrelevant and often dis-
tracting motion by showing only the pertinent 
characteristics of each detailed strip in a 
procedure. They are exceedingly flexible in 
use and are excellent for prolonged study and 
discussion. They are cheap and easy to pro-ject".l 
If the educational aim is to achieve an even richer and 
more fundamental vocabulary, the Social Studies can make rich 
contributions to growth and development because they provide 
experiences which help the child to develop the "inquiring 
mind11 • Many opportunities exist in the Social Studies to use 
and strengthen language skills as well as group-action skills. 
Hoban2 describes how the strip films were used in Army 
training programs to build up the bac l~round for reading and to 
increase the reading vocabulary by presenting a series of pic-
tures with the name of each object under each object. He points 
out that the more the audience brings to an educational movie, 
the more he gets out of it. Research proves that an introduc-
1vernon G. Dameron. "Wanted: A Broad Concept of Audio-
Visual Instruction't. Educational Leadership 3:140; December 1945 
2charles F. Hoban, Jr. ttMovies That Teach". New York: 
Dryden Press, 1946. p. 8. 
=-=-=-~=~-=-= ~~-~--======================= 
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tion preceding the film is more effective than when the film 
is given alone, and also that facts learned from film instruc-
tion are remembered longer and more facts are learned. He 
feels that the use .of sponsored films can be justified only on 
terms of bringing to the learner a valuable experience that 
would otherwise be denied him. 
Looking at a film is like reading a book. It can be 
skimmed or studied. It can be put aside without further con-
sideration or it can be followed up by discussions, field 
trips, additional reading and some form of expressive activity. 
In selecting films, these questions should be asked: 
1. Do they show real life situations? 
2. Do they make possible the bringing together 
of objects, materials, and equipment diffi-
cult for the teacher to assemble? 
3. Do they provide meaningful experiences upon 
which meaningful verbal generalizations 
can be developed? 
Kinder in discussing the film strip says that: 
"it is exceedingly flexible in use and ex-
cellent for prolonged study and discussion" 1 and (that) it is cheap and easy to project'. 
He feels that the following points should be considered: 
1. Is the information authentic? 
1Jame~ s. Kinder. Audio-Visual Materials and Techniques. 
New York: American Book Co., 1950. Chapter VIII, p. 175. 
2. Is the material suited to the age and 
language development level of the 
children? 
3. Does the material correlate well with 
other sources of information? 
4. Could the subject of the film strip be 
used as an introduction for an ex-
cursion, by clarifying new vocabulary 
and abstract concepts? 
5. Are the concepts clearly developed? 
6. Will the presentation stimulate inter-
est and help promote further activity? 
Kinder also lists the following objectives: 
1. To enrich vocabulary. 
2. To vary language expressions and to pro-
vide drill and repetition for new forms 
learned. 
3. To emphasize oral expression. 
4. To provide interesting material for writ-
ten reports, letters, etc. 
5. To regard all school room activitied as 
opportunities for language development. 
6. To arouse an interest and understanding 
of the work of people of the community. 
7. To understand pets and animals. 
·John Michaelis writes: 
"The Social Studies make rich contributions 
to the growth and development of children be-
cause the central function of the Social Studies 
is identical with the central purpose of educa-
tion - the development of democratic citizenship 
••••• Many opportunities exist in the Social Stud-
ies to use and strengthen group-action skills, 
language skills, number skills and study skills 
in attaching problems of importance to the group. ttl 
He feels that one aim of Social Studies is an even richer 
and more functional vocabulary. 
The language2 in charts should be child-like. The vocabu-
lary and sentence patterns should be appropriate to the level 
of the maturity of the group. (If the sentence patterns of the 
film strips are correlated with the language outline for the 
grade, the children can't help absorb them into their own daily 
oral and written language). The contents of charts should be 
based on the experiences of the class and directly related to 
activities in the unit of work. Illustrations should be attrac 
tive and add to the meaningfulness of the charts. 
A unit3 should be within the range of the ability of the 
group. Each child should have many opportunities to make 
worthy contributions to group activity. Each unit should pro-
vide opportunities to develop basic skills such as reading, 
listening, spelling, writing, discussing, measuring and com-
puting. 
1 John H. Michaelis. Social Studies for Children in a 
Democracy. New York: Niacmillan Co., 1956. p. 5. 
2rbid. P• 317. 
= -=--= ___ 
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Michaelis in his chapter on "Improving the Child's Learn-
ing" says learning is improved _when experiences have satisfying 
emotional overtones for children, for children remember and 
apply the learnings which grow out of vital and stimulating ex-
periences. Opportunities should be provided for children to 
satisfy their curiosity to express themselves creatively. 
Children need opportunities to satisfy their curiosity, to share 
and communicate with others. Through reading and seeing films, 
etc., children may identify themselves with people in the com-
munity. When a rich environment is provided and their is con-
tinuity in the child 1 s educational experiences, learning is 
improved.l 
Charles Hoban feels that slides and strip film should be 
widely used in geography as (1) a preview of' a lesson, (2) to 
introduce a lesson, {3) as review and (4) for check on progress. 
Since language is meaningless unless it gorws out of concrete 
experience, there is a golden opportunity to make it meaningful 
by relating classroom teaching to children's extra curricular 
experiences through the medium of the film~ 2 
Too often the child learns the words he is asked to study 
but he fails to acquire the real experience which those words 
are supposed to impart. One way to correct this tendency to 
libid. Chapter IV . 
2charles F. Hoban, Charles F. Hoban, Jr., and Samuel 
Zisman. Visualizing the Curriculum. _ New York: Dryden Press. 
1937. p. l34. 
abstractness and unreality is to make extensive use of visual 
methods of teaching.l 
McKown and Roberts feel that the continued production of 
better materials, the ever-increasing interest of teachers in 
projected still pictures as aids in teaching and the use of 
these materials, especially 2" x 211 slides and film strips by 
publishers to supplement their textbooks, indicate that the 
projected still picture will soon become one of the most widely 
used visual aids.2 
1 c.c. Crawford and L.P. McDonald. Modern Methods in Teach-
ing Geographx. Boston: Houghton _Mifflin. 1929. p. 65. 
2Harry c. McKown and Alvin B. Roberts. Audio-Visual Aids 
to Education, Second Edition. New York: McGraw Hill Book Co., 
1949. p. 189. 
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CHAPTER III 
PLAN. OF STUDY 
CHAPTER III 
PLAN OF STUDY 
1. Basis for Selection of Material 
In order to correlate the Social Studies program with the 
Language Arts course of study for the third grade, twelve film 
strips were studied for their vocabulary and language structure 
The films were selected to fit in, as far as possible, with a 
child's interests and the text "First Adventures in Geography" .1 
The vocabulary and language principles were checked against 
the Language Outline of the Central Institute for the Deaf.2 
Each film strip is the basis for lessons in speech, lip 
reading, reading, language drill and original language work in 
order to produce a natural vitality in the child's use of 
language. 
The film strips used in this study were selected after 
viewing those related to the subject matter in"First Adventures 
in Geography. They were selected because the pictures were 
clear, colorful and easily fitted the printed captions of the 
frames. The langu~e material in the captions is clear and 
simple, and lends itself to adaptation by the children into 
original language work. 
~ary Lusk Pierce. First Adventures in Geography. Boston: 
Allyn and Bacon; 1950 140 pp. 
2Committee of Teachers of the Central Institute for the 
Deaf. St. Louis. "Language Outlineu. American Annals of the 
Deaf 95:364; September 1950. 
....... AJ . 
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The script of each film strip was copied off in sequence 
in order to make a reading experience chart. By having the 
chart as a connected reading experience, there is better con-
tinuity of language. The entire language script is then also 
available to the teacher and pupil for reference or review. 
Each chart should make provisions for the substitution of a 
pronoun, through a slot arrangement, for the noun which appears 
over and over again on the film strip. This can be done by the 
children, as another opportunity to enrich their language back-
ground. 
In order to provide the child with the motivation desired, 
it is suggested that the film strip be shown first . to introduce 
the subject matter. After an uninterrupted presentation, the 
reading chart should be used, first as a lip reading exercise. 
This can be done by having the teacher read over the chart to 
the class, and then asking different children to find specific 
words or expressions. 
More lip reading can be done by correlated stories which 
employ the new words and construction of the story. If the 
chart is left before the children, they can refer to it when 
puzzled, and also identify the phrases that appear as new 
language construction. 
Underlined words on the chart or a separate chart of new 
words or phrases can then be taught in Speech Work. 
===--===-=·~===========================================================91~======== 
After the new vocabulary has been mastered in speech and 
lip reading, the children are ready to read aloud. 
At this point, it might be well to introduce various read-
ing exercises that will help make certain, that the child is 
' 
understanding both the subject matt·er and the new vocabulary. 
Since so-called ••special verbs" as "put out", "put on", 
"put o££", "turn on", and others listed in the Language Outline 
(Chapter III - 3) need a great deal o-r repetition in as many 
situations as possible, before they become part of a deaf child' 
vocabulary, it would be well to bring them into as many exer-
cises as possible. This is also true of verbs requiring specie. 
construction as infinitive of purpose and the infinitive with-
out the preposition, for unless the deaf child has many varied 
opportunities for seeing them, (lip reading) reading them, and 
using them (in speech or writing) he will use them in such a 
way as to make his ov;n language ''deafyn and unnatural. 
\Vhenever there is a new grammatical principle appearing in 
the language structure, found on the .~ilm strip, or whenever 
one of the forms appearing in the course of study, can be 
brought into the lesson vitally, this is tbe time for language 
drill. If the language drill is tied in with illustrated 
material, the children should be able to recall other material 
in a natural, interested manner, vying with each other for 
illustrations and examples. 
As a culmination of each unit, original language stories 
should appear using new vocabulary and principles. These can 
- - -- ~ ·-- - --"- =-~=--=--== -==== 
be in the for.m of letters, experience stories, original stories 
or descriptions. 
At some time during the study of a unit, when the vocabu-
lary is understood, and questions can be asked by the children, 
a trip to the place being studied would be invaluable. If the 
unit were introduced by the trip, the vocabulary limitations 
would make it less valuable than if it were done at a later 
time. 
In the lip reading exercises, it would help to hold the 
child responsible for reproducing the lip reading story word 
for word after it has been given by the teacher twice. This 
written reproduction Ynll help fix language expressions and 
make them the cr~ld's own. In order to have no distractions 
in spelling and new language constructions, the reading chart 
may be left in front of the children for reference. Not more 
than one lip reading exercise should be given for reproduction 
each day, but informal lip reading should be given in as many 
different ways as possible. 
=- --==-= co--·--=- =-'·--. -~ -=-~-=- =-==== 
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2. List of Film Strips Used 
A survey of possible film strips resulted in a selection 
of the following ones to be used in this study. 
1. Firemen at ·work - Community Helpers. 
Eye Gate House 
330 West 42nd Street 
New Yor];r, 18, N.Y. 
2. The Fire House - Community Helpers 
Eye Gate House 
3. Larry Helps the Police - Community Helpers 
Eye Gate House 
4. Policemen at Work - Community Helpers 
Eye Gate House 
5. Workers for Health- Community Helpers 
Eye Gate House 
6. Post Office Workers - Connnunity Helpers 
Eye Gate House 
7. The Story of Corn ~ Country Life Series IV 
Modern Teaching Aids - Eye Gate House 
8. Making Maple Syrup - Country Life Series III 
Modern Teaching Aids - Eye Gate House 
9. Building a House - Country Life Series II 
Modern Teaching Aids - Eye Gate House 
10. The Lumber Mill - Country Life Series I 
Modern Teaching Aids - Eye Gate House 
11. Mr. and Mrs. Peet, Dairy Farmers - Country Life 
Series VI - Modern Teaching Aids - Eye Gate 
House 
12. Farm Pets - Country Li:fe Series VII -
Modern Teaching Aids - Eye Gate House 
~-==~~~================================ 
3. Language Outline of the Central Institute ror the Deaf 
{st. Louis) - Fourth Level 
I. Nouns 
a. Common illnesses 
b. Occupations and related vocabulary 
baker nurse 
barber farmer 
teacher milkman 
supervisor barbershop 
doctor shoemaker 
dentist fireman 
policeman postman 
to have a cavity filled 
to have a tooth pulled 
to have braces put on 
hose 
office 
butcher 
grocer 
bakery 
helmet fire station 
fire alarm 
traffic 
to put out a fire 
shoe shop 
butcher shop 
post office 
c. Holidays 
d. Alphabet 
uniform 
kinds of meat 
to deliver mai 1 
-= ~-=-=- - -~ -=== 
police 
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II. Verbs 
ache leave serve 
answer lift shovel 
blindfold lock sing 
burn mark sniff 
button measure speak 
change mend spend 
clean miss step 
close name sling 
cook obey telephone 
cover paste touch 
creep pat turn 
disobey peel unbutton 
draw (pull) pin nndress 
dry print unlock 
dust race nntie 
erase rake upset 
hunt raise (objects) use 
iron ring visit 
keep receive weigh 
lay rock wet 
rub whip 
salute wipe 
scrub 
~==--========-~=-===--=-=-~!~--==-====== 
Special Verbs 
feel like 
allow to 
belong to 
bob for (apples) 
borrow - from 
gro\V -- (adj.) 
lend- to 
pay :for 
turn on 
pull up 
step on 
listen to 
make -- (bed) 
Special Construction 
taste like 
smell like 
look like 
must 
turn o:ff 
take care of 
tell- about 
take away 
take 
-- from 
take a picture 
wake up 
wish that 
paint 
--
{color) 
1. Infinitive as direct object 
begin to 
know how to 
teach -- to 
try to 
invite to 
2. Infinitive o:f purpose 
go to see 
to to buy 
pretend to 
want to 
forget to 
learn to 
come to get 
come to invite 
------- =====-==-==---===================================== =========~~====~-- --
III. 
3. Inrinitive without the Preposition 
make I (verb) 
let I (verb) 
4. Participle arter certain verbs 
hear -- ing 
watch -- ing 
stop -- ing 
begin -- ing 
come -- ing 
5. Participle arter certain prepositions 
after -- ing 
Adjectives 
awake 
bashrul 
bitter 
blind 
careless 
clear 
colored 
crippled 
croo1ced 
cunning 
cute 
deaf 
dull 
each 
excited 
r1urry 
free 
rresh 
healthy 
jealous 
lame 
lonesome 
lovely 
mean 
pleasant 
proud 
salty 
several 
berore -- ing 
sour 
steep 
still 
straight 
sweet 
thick 
tiny 
ugly 
unhappy 
unkind 
unself'ish 
wooden 
wonderful 
young 
=-=-~==-- --- ----------------=-=-=-=-=--=-=-=-====--=-=~-=-=-=-=-=-=-====-=--o-=--=db" 
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IV. Pronouns 
this 
these 
v. Prepositions 
above 
across from 
below 
beneath 
VI. Adverbs 
carelessly 
hard 
left 
never 
quickly 
that 
those 
into 
opposite 
through 
until 
ever 
rather 
right 
very much 
happily 
VII. Question For.ms 
What does mean? 
How do you spell ? 
What time is it? 
What did you say? 
Is that right? 
Which do you want, or 
How feel? 
How look? 
How taste? 
30 
upon 
with 
without 
always 
much 
sadly 
proudly 
brightly 
? 
~=====---iF=======~~~~~=-========================================~~====== 
3~l' 
How smell? 
---
What happened? 
What happened to ? 
To whom ______ belong? 
What sort of ? 
---
Where get ? 
How (means)? 
(manner) ·? 
How sound? 
V.Jhich do you like better, or ? 
How much cost? 
How much weigh? 
How much spend? 
\Vhat does look like? 
Vlhat does sound like? 
~/hat does taste like? 
~nat does smell like? 
What does feel like? 
What called? (baby animals)? 
Why:.didn't ? (won't, isn't, can't, etc.) 
What page ? 
Why ? (Infinitive of purpose) 
What for? 
===- . -=-==-=-=-- ==---=--==~~~ -== -----~~=-=- ·c===lf==== 
VIII. Special Constructions 
a. Partitives 
a can of a bottle of ---
a basket of --- a bag o:f 
a pile of --- a bowl of ---
b. Direct and indirect discourse 
said that told -- that 
told -- to asked -- if 
Change pronouns to third person 
Change verbs to past 
c. Adjective pronouns 
1. Two things - one, one of them, the other, both, 
both of them 
2. Three or more things - one, another, the 
other, etc. 
d. Inverted subject 
There is 
There are 
There will be 
IX. Connected Language 
l. News 
2. Letters 
3. Experience stories 
There was 
There were 
4. Descriptions and topics (include food and 
homes of animals) 
5. Original stories 
3.2 
-- - =-=---=-
4. Plan for Each Unit 
A. Captions of the Film Strips. 
These should be made up into Reading Charts 
B. Lip Reading Exercises 
1. Formal 
2. Informal 
c. Vocabulary needing special speech work and 
spelling practice 
D. Language Work 
Question Work 
Language Principle 
E. Reading Exercises 
.~ l . 
CHAPTER IV 
TW~LVE FILM STRIPS 
Q 
• • 
A. 
Unit I. Firemen at Work (28 frames} 
Captions of Frames (to be made into a chart) 
1. This is a day at the fire house. 
2. The man on duty is writing in a book. 
3. Firemen play checkers upstairs. 
4. Spot, the fire dog, is sitting on the seat of 
the fire truck. 
5. A boy has found a field (grass) fire. 
6. He runs to the alarm box and pulls the alar.m. 
7. He doesn't run back to the fire. He waits for the 
fireman. 
8. In the fire house, the bells ring. A fireman writes 
the box number on the board. 
9. "Hurry, hurry'', he calls to the other firemen. 
10. Spot barks "Wooft". 
11. The men jump up. 
12. A fireman jumps for the brass pole. 
13. He slides down the pole. Is this faster than 
going downstairs? 
14. He slides to the floor below. 
15. Spot jumps off the truck. 
16. The men jump on the truck. 
17. 1Jl hen the engine starts, the men begin to dress. 
Their clothes are in place on the fire truck. 
18. The engines run out of the fire house. 
19. Spot guards the fire house. 
20. The engines rush do¥In the street. 
21. The sirens scream and the bells clang. 
22. Cars stop at the side of the road to let the 
fire engines pass. 
23. The firemen reach the alan:n box. 11 Thank youn, 
they say to the boy who found the fire. 
24. The firemen put a hose from the hydrant to the 
pump truck. 
25. A fire hose is put on the outlet of t h e pump. 
26. Water is thrown on t he fire. 
27. The water puts out the fire. 
28. The firemen are happy when the fire is out. 
B. Lip Reading Exercises 
a. Informal - for Comprehension 
1. Show me (on the chart) what the boy did. 
2. Show me what the firemen were doing upstairs 
in the fire house. 
3. Show me how the firemen got downstairs. 
4. Show me when the men began to dress. 
5. Show me where the firemen's clothes were. 
6. ·show me what Spot was guarding. 
7. Show me where the firemen put the fire hose. 
8. Show me what put out the fire. 
=---==--~-= =·-=-= = ~ -o:--=-o-_=--=-==-==-=-=-=-- --- =-========' 
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b. For Dramatic Play 
1. Put out the light. 
2. Pretend you are a mother. Put out the cat. 
3. Pretend it is your birthday. Put out the 
candles on the cake. 
4. Pretend you are a fireman. Put out a grass 
.fire. 
5. Pretend you are a fireman. A house is burning. 
Put out the fire. 
6. Pretend you have a cigarette. Light it. Put 
out the match. 
7. Pretend you are a fireman in the fire house. 
Show us how you get dovmstairs to go to a 
fire. Put on your boots and raincoat. 
c. For Reproduction in Writing (See PlS+l of Study) 
1. Some men were sitting in the fire house playing 
checkers. A dog was sitting on the fire truck. 
When the alarm rang, the .firemen ran for their 
raincoats and boots. Then they ran to the 
truck. 
2. Some firemen were sleeping i~ the .fire house. 
The fire alarm rang. The men jumped out o.f 
bed. They dressed quickly. They slid down 
the brass pole and ran to the fire truck. 
3. One day a rire alar.m r ang in the rire house. The 
men jumped on t he truck and began to dress. 
The rire engine started out or the rire house. 
A dog ran after it. 
4. A boy saw a small grass fire. He ran to the 
alarm box and pulled the alarm. He waited for 
the firemen. He showed them the fire. They 
put it · out. 
C. New Vocabulary - Needing drill in ,;~peech, spelling, or 
both. (ror speech~, for spelling o) 
on duty o?H" engine 0?-~t- hydrant ~P.f 
in place oiH:· sirens ~-::- pump truck O** 
checkers o~H} scream O*ir outlet i {-* 
alarm box o?i-* clang *it- rire hose Oi~* 
slide o~r .. }} fire station o-:P.f helmet ~!..>,t. 
put out a fire Oi~ guard o·~·* fire house OiHf. 
D. Language Work 
a. New Language Principles to be Taught 
Introduce "VVhat does ----- mean?" 
Arter this form has been introduced, children may 
get practice by asking each other questions using 
difrerent action words that the children can demonstrat 
such as run, jump, bow, etc. 
. -=--- =-===Iii-=--=-=-==-=-=-=-
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Introduce "put on" and 11 put 0ut" through action work. 
e.g. ''Put on your coat." 
"What did you do?n 
After the child has said, "I put on my coat", have 
him write it on the blackboard. Then follow it up by 
having another child tell about it and then write about 
it, in order to get practice with pronouns. More work 
with pronouns is possible by giving the same command 
to both a boy and a girl (separately). 
b. Language Question Work 
1. \Vhere does the fire alarm bell ring? 
2. What is the brass pole for? 
3. Where are the firemen's boots and raincoats? 
4. Why do the sirens on the fire trucks scream? 
5. Vvby do cars stop at the side of the road when 
the fire engines go by? 
6. Where do the firemen get the vTater for the 
fire hose? 
7. Vlhy do the firemen need water? 
8. When do the firemen leave a fire and go back 
to the fire house? 
c. Composition 
After a trip to a fire house, or to a fire, the 
children can be encouraged to write Experience 
Stories. 
--- -~==-=,==== ---- =-==-=~~=-=-=====-=-=-=====--=- -=-=c-:-=--=== 
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E. Reading Exercises 
1. Choose the right meaning: 
1. "On duty" means (writing, working, waiting). 
2. Checkers are (people who make checks, a game, 
light and dark squares). 
3. In a fire house, firemen (run downstairs, slide 
downstairs, slide down a pole). 
4. An engine is a (truck, game, trick). 
5. Firemen's hats are called (caps, helmets, hose). 
6. A siren is (a boy, a whistle, a game). 
7. When a fire engine is going to a fire, other 
cars must (stop, go very fast, go slowly). 
8. The fire hydrant is (brown, red, green). 
9. (Water, fire, man) goes from the hydrant to the 
pump truck. 
10. Firemen (put on, put out, put) the fire. 
2. Draw lines between the words that mean the same 
thing. 
on duty 
pole 
helmet 
outlet 
put out 
3. Fill in the missing words: 
hat 
stop 
stick 
working 
opening 
1. A fire truck is sometimes called a fire 
---· 
-.:.==--=--===-=-- --·---------
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2. A game with round red and black men, played 
by two people, is called • 
3. When riremen want to hurry down from upstairs 
in a fire house, t hey can down 
• 
---
4. w:~en firemen are at the fire house, ready for 
the fire alarm, we say that they are 
----· 
5. We ring an to tell the firemen about a 
fire~ 
6. Firemen hook a hose to a to get water 
----
to put out a fire. 
truck 
engine 
- ---~=..:-
slide pole 
checkers alarm 
hydrant 
on duty 
--- --===-==-=-=-== - -==----o.---==------== = -- --= =- I~==== 
Unit II. The Fire House (26 frames) 
A. Captions of Frames (to be made into a chart). 
1. Spot is a fire dog. 
2. She lives in this fire house. 
3. There is a long hook and ladder engine. 
4. A man sits on the back and helps steer this long 
truck. 
5. The tall ladders help to reach windows. 
6. There is a pump truck too. 
7. The pump truck carries a hose. 
8. Water is pumped through the hose to put out fires. 
9. Spot sits on the seat of the fire engine. 
10. She can see the alarm bells. 
11. She can see firemen slide down brass poles. 
12. Firemen have drills every week. They put their 
ladders up. 
13. Men climb the ladders. 
14. This fireman climbs walls with a scaling ladder. 
15. Firemen try to prevent fires. This is an inspector. 
16. He is looking for things that can start fires. 
17. He inspects hydrants. Why? Spot gets out of the 
way. 
18. The fireman visits a school. 
19. He tells the children about good fire drills. 
20. He says ''When the alarm rings, move quickly and 
quiet1ytt. 
· . . 2 
21. The children have a fire drill. They get their 
coats. 
22. They get in line. No ta.lkingt 
23. They go out of the room. 
24. The last child closes the door. A draft would fan 
the fire. 
25. Firemen work to prevent and fight fires. 
26. Spot is happy to be a fire dog. 
B. Lip Reading Exercises 
a. Informal 
A big fire house had two hook and ladder engines. 
(Who can show me where it says, i'Hook and Ladder"?) 
Both were painted red. They were always ready for a 
fire. They had a noisy bell and a loud siren. Some-
times they both went to the same .fire. (Why?) 
Sometimes they went out o.f the fire station for a 
fire drill. The firemen put the ladders up quickly. 
They must be very quick if there is a real fire. 
b. For Dramatlc Play 
1. Pretend there is a fire drill. Get in line very 
quickly and quietly. Then walk around the room 
and back to your seats. 
2. Pretend to be a .fire inspector. Look for things 
that can start a fire. What wi 11 you look .for? 
3. Pretend you are a fireman climbing a wall. 
Climb down again with a woman over your 
shoulder. 
c. For Reproduction 
1. Some children had a fire drill in school. They 
walked quickly and quietly down the hall. The 
last boy forgot to shut the door, but the wind 
blew it shut. 
2. It was a cold winter day. The bell rang for a 
fire drill. The children got their coats 
quickly. They got into line quietly. They 
went outside the school and waited for the 
second bell. 
3. Firemen have fire drills at the fire house. They 
put up their ladders. They climb them. They 
pump water through the fire hose. 
4. Firemen try to prevent fires. They look for 
things that can start fires. They tell people 
to clean up their yards and their cellars. 
C. Vocabulary (~i-~· for speech, o for spelling) 
hook and ladder 7~* 
scaling ladder 
inspector *oil-
steer J,~·~ 
visit o·:B~o 
quickly o.,}* 
i 
inspect {t-* 
fire dri 11 o~A­
dra.ft iP~· 
prevent ~~ 
pump o~Ba· 
quietly o.,r* 
- - - - ----=-·'\1'--=-'-=-===-== =-=· =·=--==·=--==-=-========~==========---"='-==-=-=---=· =-=--=--~--"--'4- f -~=-=-="-= 
D. Language Work 
a. Language principles to be introduced. 
invite to. (using classroom examples after 
introduction via the reading story about a fireman 
inviting some children to a fire house. 
Encourage original sentences using visit in past, 
future, and present tenses. 
Introduce tell -- about via the Supplementary read-
ing story on the fireman (see II- E c). 
"Tell me about your dolln. 
"Tell me about the package you got yesterday". 
After similar statements have one child tell " 
told us about u. 
b. Question Work 
---
1. \Vhy does one fireman sit at the back of the hook 
and ladder truck? 
2. What is a pump truck for? 
3. Why do firemen slide dovnt brass poles? 
4. What does ttprevent 11 mean? 
5. What is a fireman's work? 
c. Composition 
1. Story about an invitation. 
2. News items about fires, fireman or a fire house. 
3. Have the children assemble some toy fire engines 
and tell a story about them. 
- - ·-- - - -·- --'--=-'========-=====-===-====="-= 
4. Description of a girl holding an invitation 
(a picture). 
E. Reading Exercises 
a. Draw a fire house with a dog in front of it. Draw 
two firemen playing checkers inside the door. Draw the 
brass pole near the firemen. 
b. Firemen try to prevent fires. They look for things 
that can start fires. People must not leave dirty 
clothes and old papers around. People must keep their 
chimneys 
~ ·:~:· ~·-... 
.· /. ' clean. 
Does your father look around the house for things 
that can start fires? 
Tell me some things that can start fires. 
c. A fireman came to visit a school. He told the 
children about fires. He told them about fire drills. 
He invited them to the fire house. 
1. Vlhy did the fireman talk to the children? 
2. What did he say to them? 
3. Did you ever visit a fire house? 
Unit III. Larry Helps the Police (29 frames} 
A. Captions of Frames (to be made into ~reading chart) 
1. Larry's father is a policeman. Larry is proud or 
his rather. 
2. Policemen are brave and smart. 
3. He learned the laws. Then he became a policeman. 
4. He learned to use fingerprints to rind criminals. 
5. He learned first aid. 
6. He learned how to fight. 
7. He learned how to shoot. 
8. Larry said, "I want to be a policeman". 
9. "You may be one", Father said. 
10. ''Meanwhile, help the police by keeping yourself 
safen. 
11. His father waved goodbye. ''Larry, keep your eyes 
openn. 
12. Larry crossed the street the right way. He was 
safe. 
13. He crossed only at corners when the light was green. 
14. He reached the other side. Someone was hit by a 
car. 
15. The car didn't stop. It passed the red light • 
.. 
Larry saw the car. 
' 7 
16. Larry·:~ ran to help. 
17. Larry·l~ said to the policeman, "I have the license 
number". 
18. The policeman telephoned to the police station. 
19. The police station heard the call. 
20. The policeman learned what the car looked like. 
21. He broadcast to all patrol cars. 
22. He told the policemen the license number. 
23. The policemen answered, ''we' 11 be on the lookout". 
24. Two policemen saw a car that looked like the hit-and-
run car. 
25. They made the car stop. 
26. They arrested the driver. 
27. The driver went to court. He was punished. 
28. Larry came to the police station. "Good work11 , said 
his father. 
29. How did Larry help the police? 
7~{Stars over "Larry" would allow for a pronoun to be inserted) 
B. Lip Reading Exercises 
a. Informal 
1. "Show me what policemen must learn before they 
become policemen" (Refer to reading chart) 
2. "When did Larry cross the street?" 
-· 
3. "Where did Larry cross the street?" 
4. nWhy did the car pass the red light?tt 
-l • O 
... n 
5. "How did the policemen find the hit-and-run car? 
6. Where is the best place to cross the street? 
Vocabulary 
1. Show me the word that means "bad people 11 • 
2. Show me the word that means "quick help when 
someone is hurt". 
3. Show me the words that mean "police earn. 
4. Shoe me the words that mean "watching". 
5. Show me the word t hat means the number on a 
car's number plate. 
6. Show me the word that means ''take someone to 
jail". 
b. Dramatic Play 
Pretend you are Larry. You have seen a car run 
over a boy and then go away. You copy do~m his 
license number. Then you show it to the police 
and tell him why you took the man's license number. 
c. For Reproduction 
1. A man was hit by a car. A policeman came and 
gave the man first aid. He did not let an~­
body touch the man before the doctor came. 
2. Policemen are brave and smart. They learn many 
things before they become policemen. They 
learn how to fight and shoot. 
. ' .--... H 
3. A policeman was standing at the corner of a street 
Some boys and girls were going to school. The 
policeman stopped the cars and told the children 
to cross the street. 
C. Vocabular;r (for speech -::·*, for spelling o) 
policeman oi~;} 
fingerprints o~H~ 
criminal iHI-
arrest o·if* 
broadcast ·~?} 
hit-and-run 
~(. "' tra.ffic 'M" 
obey o-:"?~ 
D. Language Work 
first aid ** 
corner o** 
license ~~~-
look out ?H~ 
pilllished 
nniform .JH~· 
motorcycle 
telephone oiH:-
a. Language principles to be taught. 
1. Question form - nuow do you spell 
---
?" 
Introduce via a spelling game. One child is asked, 
"How do you spell 'baby'"• He answers, and then he has 
a chance to ask the question of someone else. 
2. "take away". 
Introduce via rrthe hit-and-run driver was punished. 
The police took away his driving license". 
"If you see a baby playing with a :harp stick, take 
it away from him. n 
"What would you take away from a cat?" 
"What does the teacher take away from you?" 
11Did you ever take a toy away from your brother?" 
Tell me about it. 
"In subtraction we take the smaller number from 
the larger number. Vlhat is eight take away two?" Tell 
me another number you can take away from eightu. 
b. Question Work 
1. How did Larry help the police? 
2. How did Larry cross the street? 
3. Wby did the police punish the hit-and-run driver? 
4. How can we help the police? 
5. What does Larry's fat her do? 
c. Composition 
A picture description - "The Policeman". 
E. Reading Exercises 
a. Choose two. 
1. We use (fingerprints, first aid, policemen) to 
find criminals. 
2. Policemen are (brave, fat, smart). 
3. Policemen learn how to (shoot, fight, sing). 
4·. Larry crossed the street (in front of his house, 
at the corner, at the green light). 
5. Policemen wear (helmets, blue uniforms, caps) • 
.8oston On '\~:r-sity 
Sc~~ol oi tnuca~ior 
. ........._ Pl.irary 
5J, 
b. Finish these sentences. 
1. A policeman can __ _ people who do not obey the 
law. 
2. A driver is someone who runs over some-
body and doesn't stop. 
3. Everybody who drives a car must have a------· 
4. It is safest to cross the street at the 
---· 
5. The lights are red, green and orange. 
c. Match these words. 
1. criminal 
2. broadcast 
3. motorcycle 
4. punished 
5. look out 
6. first aid 
quick help when someone is hurt. 
a bad man who must be punished. 
a bicycle with a gas motor. 
watch 
scolded 
talking over the radio 
Unit IV. Policemen at Work (27 frames) 
A. Captions of Frames (to be made into a reading chart) 
1. The policeman keeps people safe. 
2. He prevents accidents in traffic. 
3. Policemen see that cars are driven safely. 
4. They protect people and property. 
5. Policemen give directions. 
6. Most of all they help children. Policemen are 
friends. 
7. They help children who are lost. 
8. This boy is lost. He goes to a policeman. 
9. The traffic policeman tells the boys when to cross 
the street. 
10. The boys cross the street. They are safe. 
11. There are a lot of policemen, but not enough to be 
all over. 
12. Jane wants to cross a street where there is no 
policeman. 
13. She goes down to a corner. 
14. Jane looks to the left. No cars are coming. 
15. Then she looks to the right. She is keeping herself 
safe. 
16. ~ben there is a red light, Jane waits at the corner. 
17. When the light turns green, she crosses to the other 
side. 
I 
18. Children play in a playground. Ylhy is it sa£e to 
play here? 
19. \Vhen there are no sidewalks, these children always 
walk on the left side of the road. 
20. Then they can see the cars that come towards them. 
21. The girl has fun on her bike. She follows the 
traffic laws. 
22. She follows the same laws that auto drivers follow. 
23. Schools have safety patrols. They are policemen's 
helpers. 
24. Children stay on the curb until it is safe to cross. 
25. They obey the safety patrol. 
26. They cross the s treet safely. They stay inside the 
white lines. 
27. How can all the children help the policemen? 
B. Lip Reading Exercises 
a. Informal 
1. What do policemen protect? 
2. How do policemen help children? 
3. When does Jane cross the street? 
4. If there are no sidewalks, where do children walk? 
5. Why? 
6. What laws do children on bicycles follow? 
7. How do children obey the safety patrol? 
8. Who gives directions in traffic? 
9. \Vhat will Jane do~ when there is a red light? 
b. For Reproduction 
1. A little girl wanted to cross the street~ but 
the light was red. She waited for a green light. 
Then she crossed the street. 
2. A little girl got a bicycle for her birthday. 
Her mother told her to be careful. Her father told 
her to ride on the right side of the street near the 
sidewalk. 
3. One day little Tommy got lost. He began to cry. 
Then he saw a policeman. He stopped crying and told 
the policeman where he lived. 
c. Vocabulary (speech **, spelling O) 
accident ?r;; directions ·!:--* 
traffic {~·~· enough O** 
protect O*i~ sidewalk ir* 
property o-r.·-r.· safety patrol 
D. Language Work 
a. New Language Principle to be Taught 
--to know how to--
** 
Introduce through the reading chart. 11 The girl has 
fun on her bike." She knows how to ride it." 
11 Do you lmow how to ride a bike?" Ask each child 
in turn, and get the long answer. Then ask one child 
a question, as "Do you know how to swim?" After he 
has answered, he may ask his neighbor a question. 
After tbi s oral introduction, ask each child to 
write five things he knows how to do, and two things 
a policeman knows how to do. 
b. ~uestion Work 
Have the children as k original questions by having 
one child pretend to be a traffic policeman. One 
child may be lost. The policeman must ask him ques-
tions. The others may be seeking directions or in-
formation. Encourage the children to vary the ques-
tion for.ms. The policeman should answer the questions 
asked. 
c. Connected Language 
Write a letter to your family. Tell them about 
Larry and how he helped the police. 
E. Reading Exercises 
1. Arrange these words in alphabetical order. 
traffic 
directions 
accident 
enough 
uniform 
protect 
sidewalk 
obey 
telephone 
visit 
t:::C'' 
• lltr ) 
2. Put these words into sentences. 
that cars are driven safely 
directions policemen 
has fun the girl 
safety patrols have 
obey children 
friends are 
cross boys 
3. True - False 
1. Children are afraid of policemen. 
2. Policemen take care of people. 
people see 
give 
on her bike 
schools 
the safety patrol 
policemen 
the street 
3. It is safe to cross the street when the light is 
red. 
4. Policemen know how to shoot. 
5. A car has one license number plate. 
6. Policemen sometimes tell us when to cross the 
street. 
7. Policemen wear green uniforms. 
8. People walk on the left side of the road when 
there are no sidewalks. 
9. Cars drive on the left aide of the road. 
10. There are not very many policemen. 
4. Read the words in each line, and then draw a ring 
around the word which says what it tells. 
1. in a playground WHEN WHAT WHERE 
2. yesterday WHEN WHERE WHY 
3. to buy some candy WHAT VV11Y WHERE 
4. a pretty blue bike WHO WHAT lNHEN 
5. a traffic policeman WHO WHEN WHAT 
6. to the store WHEN WHERE Vv'I-IO 
7. a traffic light WHY WHO WHAT 
8. in the morning WHEN WHERE WHY 
9. the girl with the red coat WHEN WHY WHO 
10. to be safe vmo WHY WHEN 
·~a· . . 
Unit v. Workers for Health (28 frames) 
A. Captions for Frames (To be made into a reading chart) 
1. Bruce's seat is empty. He is sick in bed. 
2. The teacher said, ttBruce has been absent many times". 
3. "I must speak to the school nurse about Bruce". 
4. "We can help Bruce", said the nurse. "Send him. to 
me." 
5. Later Bruce came back to school. He wasn't feeling 
well. 
6. IJ.1he nurse gave him a note for his mother, asking her 
to come in with Bruce. 
7. Bruce and his mother came to the school doctor. 
8. The doctor asked Bruce's mother about Bruce's health. 
9. He asked the nurse, too. 
10. Then he turned to Bruce. " We'll have you feeling 
fine soon.'' 
11. He looked down Bruce's throat. 
12. He listened to the heart with a stethoscope. 
13. He examined Bruce from head to toe. 
14. Bruce needs some treatment. Take him to your own 
doctor. He'll take care of Bruce. 
15. Bruce and his mother went to their own doctor. 
16. "Open up wide", said the doctor. 
17. Bruce opened up wide because he wanted to help the · 
doctor. 
:;-: o · 
.. . ;:. 
18. uThe school doctor was right. Put Bruce to bed 
for a week. He must rest", said the doctor. 
19. Mother put Bruce to bed. 
20. Bruce took the medicine because he wanted to get 
well. 
21. He kept himself busy because he knew his mother 
was busy. 
22. One day his little sister began a pillow fight. 
23. "You can't hit me backl" she called. 
24. "I can't fight with you now", Bruce. said. ni must 
rest if I am to get well. 
25. The next week Bruce felt fine. "The doctor knew 
what to don, Bruce said. 
26. Bruce went back to school. He played ball. 
27. Bruce felt fine. 
28. Now Bruce's seat is not empty. 
B. Lip Reading 
a. Informal 
1. Why is Bruce's seat empty? 
2. How often has Bruce been absent? 
3. Why did the teacher tell the nurse about Bruce? 
4. What did the nurse give Bruce for his mother? 
5. What did the note say? 
6. Where did the doctor look? 
7. Why did the doctor use a stethoscope? 
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8. Why did the doctor tell Bruce to open his mouth? 
9. Do you like medicine? 
10. Did Bruce have a pillow fight with his sister? 
11. Wnat did Bruce do to get well fast? 
b. For Reproduction 
1. A little boy did not come to school because he 
was sick. His mother took good care of him. She 
wanted him to get well soon. She gave him some medi-
cine that tasted like candy. 
2. Jane told the nurse that she didn't feel well. 
The nurse gave her some medicine and told her to lie 
dovm. After awhile Jane felt better. She went back 
to school. 
e. Dramatic Play 
a. Pretend that . you three children (called up) are 
a boy, his mother, and the doctor. 
b. Pretend that you (1) are a doctor, you (2nd) are 
a nurse, and you (3rd) are a little girl who does not 
want to take her medicine. 
c. Pretend that you are a doctor going to use a 
stethoscope and ____ __ is going to be the little sick 
boy. Listen to his heart. Is he feeling better? 
6 :1' 
C. Vocabulary (speech 
empty o~Hr 
absent o-:Hr 
O~~,)t nurse . .-H" 
stethoscope 
medicine 
D. Language Work 
Ji.' " 
•M-) , spelling O) 
health o~H~ 
heart O** 
treatment 
pillow fight 
sister o~!-~l-
a. New Language Principle to be Introduced 
Why ? Infinitive of purpose 
"Vfuy did Bruce take the medicine? 11 The children 
recalling the reading chart will probably say, "Be-
cause he wanted to get welln. Explain that either "Be-
cause 
Sh0\'1 them Why 
or "To plus an infinitive" are right. 
______ ? To get well. 
Ask the following questions: 
1. vVb.y do we wear rubbers on rainy days? 
2. Why do we come to school? 
3. vVhy do we go to the dentist? 
4. Why do we go to the drug store? 
Encourage children to ask them. Make sure that the 
infinitive of purpose is fully understood. 
Check with a written lesson of questions. 
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As a second step, have the infinitive of purpose in 
declarative sentences. 
"Tell us why you are going downtown this afternoonn. 
E. Reading Exercises 
1. Cross out the word on each line that does not belong 
with the other words. 
doctor nurse medicine fireman sick 
bed pillow room school blanket 
candy ice cream movies fruit soda 
fireman hose ladder criminal engine 
policeman traffic uniform safety alarm 
cookies mother cake pie pudding 
doctor nurse policeman busy fireman 
busy sick absent empty oranges 
nurse sick medicine bed hydrant 
fireman drill inspect hose license 
2. Mary fell and broke her leg. The doctor came to 
her house and put it in a cast. He told her not to walk 
on it for a week. She was absent from school for three 
weeks. The doctor took off the cast before she went 
back to scl).ool. 
How long did Mary wear the cast? 
HoYi long did she have to walk around with the cast 
on? 
Draw a picture of Mary wearing a cast. 
What happened to Mary? 
Why did the doctor go to Mary's house? 
3. Fill in the missing words. 
A doctor uses a stethoscope to listen to your 
• 
---
If you do not come to school you are 
If you have lots of work to do you are 
---· 
---· 
~Vhen children throw pillows at each other, we call 
it a 
-----· 
A firem~~ uses a hose to pour water on a fire. A 
doctor uses a to listen to your heart. 
4. Read and do. 
1. Draw a picture of a doctor using a stethoscope. 
2. Draw a picture of a little boy sick in bed. Put 
a table near his bed. Put some red and blue flowers 
on the table. Put a bottle of medicine in front of 
the flowers. Put some toys on the bed. 
5. Cross out the words tba. t do not be long. 
1. A boy went to the store. He spent all his money. 
Now his pocketbook is (full, old, empty). 
2. A little boy did not like to work. He sat down 
under a tree and watched some kittens playing. He was 
a (busy, tired, lazy) boy. 
3. A little boy did not feel well. His mother took 
him to (the fireman, doctor, nurse). 
4. There was a grass fire near a boy's house. He 
ran to an alarm box and pulled the alarm. Soon some 
(doctors, firemen, policemen) came. 
Unit VI. Post Office Workers (28 frames) 
A. Captions of Frames (to be made into a chart) 
1. Bruce went to the post office to send a present to 
Bobbie. 
2. He gave the package to the clerk at the parcel post 
window. 
3. "The package is well wrapped'', said the clerk. 
4. The clerk weighed the package. He printed a stamp 
to paste on it. 
5. "That will cost twelve centstt. Bruce gave him a 
quarter. 
6. He had to reach to get to the opening. 
7. Bruce had a letter for Bobbie. He bought a three-
cent stamp at the stamp window. 
8. Bruce dropped the letter in the "out-going" chute. 
9. L~'ter the letters we x•e gathered. 
10. A machine cancelled the stamps so that they couldn't 
be used again. 
11. A man separated the letters. All the letters for 
one town were put in one bag. 
12. The packages were also separated into bags. They are 
not handled as quickly as letters. 
13. Men put the bags in a truck. 
14. The truck took them to a train. 
15. At Bobbie's town, the bag with Bobbie's letter was 
taken off. 
16. A truck took the bags to the town's post office. 
17. The letters were separated. The mailman put the 
letters in the order of the houses. 
18. The mailman started to deliver the letters. 
19. His bag was heavy. 
20 .• The mailman came to the letter for Bobbie. 
21. He dropped it in the letter slot in the door of 
Bobbie's house. 
22. Bobbie read the letter. What was the surprise? 
23. First the letter came. Two days later the truck 
came with the surprise. 
24. "I wonder what's in it?" said Bobbie. 
25. Bobbie opened the box. "What a lot of wrapping". 
26. 11 0h boyfl 1 What a surprise 1 
27. Bobble threw the baseball. 
28. 1i\fhat people and things helped Bobbie get his sur-
prise? 
B. Lip Reading Exercises 
a. Informal 
1. Joru1 went to the post office. He bought a three-
cent stamp. He gave the clerk a dime. How much change 
did he get back? 
2. A mailman was delivering mail on Bob's street. 
Bob saw him and asked for his mail. The postman found 
it very quickly. ;Vhy? 
3. Jane got a letter from her grandmother. It had a 
pretty stamp on it but it was covered with black lines. 
Mo_ther told her that the stamp had been cancelled. Vlliy? 
4. Jane's grandmother mailed Jane a package and a 
letter on Friday. Jane got the letter on Monday. The 
package came on Wednesday. Why? 
5. Joe watched two robins building a nest. Then he 
saw three eggs in the nest. One day there was a sur-
prise in the nest. What was it? 
b. For Reproduction 
1. Yesterday Joe got two letters. One was from his 
mother and the other was from his sister. His sister's 
name is Mary. She is twelve years old. 
2. This morning Bill got a package from home. It was 
wrapped in blue and white paper. It had three pairs of 
socks and a box of candy. 
3. Last week the nurse stopped at the post office. 
She wanted to mail a package. It weighed three pounds. 
It costtwenty-seven cents to mail it. 
4. John went to the post office for his mother. He 
bought ten three-cent stamps. He gave the clerk a. 
quarter and five pennies. 
5. Jim took a package to the post office. After 
the clerk weighed it, he put two ten-cent stamps on 
it. Jim gave him a quarter. The clerk gave Jim ~ive 
cents change. 
c. Vocabularz (speech spelling O) 
post office clerk O-lHi-
present oiPA- wrap o-1~-
deliver weigh 
package paste 
opening quarter o-1}-~-
chute iHl- gather -l ~ ·~-
cancel -J.-~- separate 
slot -JBi- surprise 
change oiH!-
D. Language Work 
a. Partitives 
a bottle of a pair of 
In advance of the lesson, the class should be en-
couraged to look for pictures of shoes, socks, etc., and 
for things that come in bottles. 
On the day that formal work begins, make a chart of 
" "A pair of 
---
Have the children contribute pictures • 
which they have found. Magazines should readily yield 
the following: curtains, shoes, socks, gloves, boots, 
rubbers, stockings. 
In addition, each child should start a sc~ap book 
of partitives, labeling his pictures. 
After "a pair of shoesu is clear and is used spon-
taneously by the children, a new chart should be made witl 
a pair of bro\vn shoes 
a pair of black shoes 
a pair of saddle shoes, etc. 
In similar fashion, a chart of pictures of bottles 
of medicine, soda, milk and other things may be built up. 
Other partitives to be introduced and taught after 
the above have been mastered, are a basket of, a bag of, 
a bowl of and a can of. 
A good means of providing drill in the partitive, is 
"playing store", or "playing house". 
b. Compositions -Five Things Mother bought at the Drug 
Store. 
E. Reading Exercises 
a. Cross out the words that don't belong. 
1. To clean a pair of shoes we can use {a bottle of 
shoe polish, a can of shoe polish, a box of shoe 
polish). 
2. To keep our feet dry we can wear (a pair of rubbers, 
a pair of boots, a pair of boats). 
3. In the grocery store, we can buy (a bottle of milk, 
a bottle of medicine, a bottle of stove polish). 
70 
4. John and Joe bought (a box of candy, a bag of 
candy, a pair of candy). 
b. Put these words under the right places. 
A pair of A bottle of A box of 
shoes, candy, ears, milk, medicine, books, ink, 
pencils, hands, gloves, soap. 
c. Write these sentences in the right order. 
1. Packages are delivered to the people. 
2. Packages are weighed. 
3. People take packages to the post office. 
4. Stamps are put on packages. 
5. Packages are put into bags and taken to the 
trains. 
d. Mark these sentences True or False. 
1. Packages and letters are handled together. 
2. People do not wrap packages carefully. 
3. We buy s~amps at t h e post office. 
4. A mailman's bag is heavy. 
5. Many people handle a letter before it is delivered 
7_1 , 
Unit VII. The Story of Corn (29 frames) 
A. Captions of Frrunes (to be made into a chart) 
1. Corn is important to our country. 
2. All parts of our country grow corn. But most of 
our corn is grown here. 
3. People and animals eat corn. People eat corn on 
the cob. 
4. Kernels are corn seeds. 
colors. 
These dry kernels are many I 
5. Chickens like to eat corn. It makes them fat ruld 
healthy. 
6. Geese and ducks eat corn. They eat the kernels 
and stalk. 
7. All farm animals eat corn. 
8. The fa~mer plants corn in rows. 
9. The soil is good for corn. The sun and rain are 
good for corn. The corn grows fast. 
10. The farmer hoes the weeds. He turns over the soil. 
11. The corn has many pretty flowers. Soon the corn 
will be cut. 
12. The man begins to cut the corn. He cuts a path 
through the corn. 
13. Corn stalks are thick. 
14. Horses pull the binding machine down the path. 
15. The binding machine cuts the co.rn and ties it in 
bundles. 
16. The binder drops the bundles in the fields. 
17. Then the bundles o~ corn are put on the big wagon. 
18. The bundles are put in layers. They can be taken 
o~~ ~ast. 
19. Horses -pull the wagon to the barn. 
20. Sometimes a tractor pulls the wagon. It takes the 
corn to the silo. 
21. The corn is chopped into pieces. It is kept in a 
silo. Chopped corn is called silage. 
22. The silage is blown through a pipe. It goes into 
the silo. 
23. The big silo is full of cor.n. Silage is put into 
the little silo. 
24. The silage is green. It is good for animals. 
25. Cows like silage. It helps them give milk all 
winter. 
26. Do you like this? (Popcorn) 
27. Is this corn? (Cornflakes) 
28. What is this? (Corn on the cob) 
29. Do you think the girls like corn on the cob? 
B. Lip Reading Exercises 
a. Informal 
1. Who eats corn? 
2. What do we call corn seeds? 
3. Draw a picture on the board of a corn stalk. 
4. VJhat does the binding machine do? 
5. ~'1/hat happens to the bundles of corn? 
6. Draw a picture of a silo. 
7. Have you ever seen a silo? 
8. What is silage? What color is it? 
9. Tell me three ways we eat corn. 
10. What is popcorn made of? 
b. For Reproduction 
l. A woman bought some corn for her family. They 
ate : all of it because they all liked corn on the cob. 
2. A farmer planted ten rows of corn. The kernels 
were red, yellow, and black. Then some crows tried to 
steal the corn, so the farmer put a scarecrow in his 
garden. 
3. A farmer had two silos. One was large and the 
other was small. The large one was empty, but the 
small one was full. 
c. Vocabulary (speech 
important ?Br 
country ~·* 
OJ'" people .. -. .. 
stalk ~Hi-
row * ·;<-
bundle oi:-'1:-
spelling o) 
animals 
kernels 
soil o*~:-
weeds o~H:-
binding machine 
74' 
wagon o~B~ tractor ~B'" 
silage iH:· 
ear of corn o** scarecrow o·~{:-
D. Language Work 
New Language Principle - Participle after certain verbs 
as "hear", "watchtt, 11 come n, "stoptt, 11 seen, and "begin". 
This can be introduced through a game. The group may 
choose a verb from a list on the board and act it out. 
(prepared by teacher, including run, talk, skip, push, 
salute, sing, etc.) The utea.cher" comes to the group 
and asks them to stop doing it. "What did I tell you?" 
nstop talking". 
Then the latter may have a turn at being teacher. When 
the group is doing something else, she will ask them to 
stop doing it. 
Another variation is to have one child come up before 
the class and do something. The teacher can then ask 
the class to "watch Mary dancing." 
The children, with the exception of one, may put their 
heads on their desks. The exception may jump in front 
o~ them. ~Vhen the children raise their heads, the teach-
er may ask, "What did you hear?" This should bring forth 
''We heard her jumping". 
7.~ 
In order to keep the drill work as ttalive 11 as possible, 
the children should be encouraged to write a composition 
about five things they saw people doing after they get 
back from a short walk. 
After this lesson, the children should be encouraged 
to use the new construction whenever they have been for 
a walk, or have seen something a little unusual. 
E. Reading Exercises 
a. 1. Tell me three animals that like corn. 
2. '.I1ell me three ways children eat corn. 
3. V'lrnat are com seeds called? 
4. Wbat color are they? 
5. Draw a picture of corn on the cob. 
6. Draw some corn kernels. 
-
7. Does the farmer plant corn? 
8. vVhat is silage? 
9. ~bat color is silage? 
'-
10. Draw a scarecrow. 
b. Match the words that mean the same. 
silage cereal 
cornflakes package 
ear of corn corn on the cob 
kernels animals 
chickens chopped corn 
bundle corn seeds 
7h 
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checkers 
steer 
uniform 
siren 
suit 
whistle 
turn 
game 
c. A farmer planted some corn. He took care of it for 
two weeks. Then he got sick and could not take care 
of it. ~Y.hat happened to it? 
d. Draw a ring around ~ or No. 
1. Rain is not good for corn. 
2. Silage is corn on the cob. 
3. The farmer plants kernels of cor.n in the Spring. 
4. The farmer must hoe the weeds. 
s. Corn is important to our country. 
6. Com does not grow near here. 
7. Corn is an an:I,mal. 
8. Silage is blown into the silo. 
9. Silage is good for cows. 
10. Chickens like corn on the cob. 
----=-=--=c -===-c-=-==== === -~======-~~ ~======== 
Unit VIII. Making Maple Syrup {25 frames) 
A. Captions of Frames (to be made into a reading chart) 
1. Maple syrup is good on pancakes. 
2. See the grove of maple trees. Maple syrup comes 
from maple trees. 
3. A bucket hangs . from each tree. 
4. Bob makes a hole in a maple tree. 
5. The hole will not hurt the tree. The sap will run 
out of the hole. 
6. Bob hammers in the spile. The sap will run out of 
the spile. 
7. Bob puts a can on the spile. The sap vrlll run into 
the can. 
8. In the morning, men drive the tank to the maple 
grove. 
9. The man pours the sap into the pail. 
10. The pail is full of sap. 
11. The sap is put into the big tank. 
12. vVhat does maple sap look like? 
13. The wagon goes to all the trees. The sap is put 
into the tank. 
14. Now the tank is almost full. 
15. The wagon goes to the sap house. 
16. The sap runs into the sap house. Now the sap will 
be boiled. 
7R 
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17. The sap boils in a big pan. The sap boils and boils. 
It gets thicker and thicker. 
18. The fire under the pan is hot. The fire burns many 
hours. The sap becomes maple syrup. 
19. Many farmers boil their sap outdoors. 
20. Then the sap is boiled into syrup in the kitchen. 
21. The thermometer shows when the syrup is ready. 
22. Mother puts the syrup in jars. 
23. Sometimes Mother makes soft suga;r. 
24. Mother makes maple sugar candy. 
25. How was the maple syrup made? 
B. Lip Reading Exercises 
a. Informal 
a. Draw a maple tree on the blackboard. Now put a 
spile on it. vVhat is the spile for? Put a bucket 
under the spile. 
--=-=-=--~--='"==- --=-~-=- -- -
b. 1. What does maple sap look like? 
2. What happens to the sap in the sap house? 
3. Where does maple syrup come from? 
4. When do the farmers get the maple sap? 
5. How long does sap boil? What happens to it? 
6. How does the farmer know when the sap is ready? 
7. What can be made from maple syrup? 
s. What does maple sap taste like? 
-::::=---=---==-=--~==--·------
9. vVhat does maple sugar taste like? 
10. Did you ever see a thermometer? What is it 
used for? 
b. For Reproduction 
John's mother made some pancakes for breakfast. 
She put a bottle of maple syrup on the table. John 
had seven pancakes and lots of syrup for his break-
fast. 
C. Vocabulary (speech ~H:·, spelling o) 
maple o~~· hrunmer o~Hi-
syrup OiH~ spile ~~;~ 
grove om~· tank o~t-i~ 
bucket O~ri- sap ** 
boil o~c~, .. thermometer ~H} 
bark o*-* tap o~E-~~ 
D. Languase Work 
New Principles to be Intr:oduced. 
\1\fhat does look like? 
What does taste like? 
Wbat does smell like? 
This can be. introduced with three or four glasses of 
colorless liquid, each flavored differently. 
nWhat does tbi s look like?u should bring the response 
"Water". 
---- -- ---=-=-- --=--=--=-=- -=--
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Then the question, n·vv'hat does this taste like?" can be 
aske.d. The children will be surprised to ~ind that each 
glass tastes di~ferent. At this point, they should 
learn that this question form requires a noun for an 
answer. 
When the class is sure o~ these question forms, the 
children may take turns being teacher. They then will 
ask the same questions of the rest of the class, of the 
same or different things. 
At this point, the children are ready to use the 
special verbs - ''looks like", tt tastes liken, 11 smells 
like", "feels like" and ttsounds like" in original sen-
tences. 
This may be preceded by an elliptical sentence drill 
as: 
---· 
Maple sap looks like 
Maple syrup tastes like 
Coconut juice looks like 
---· 
• 
---
Honey looks like 
---· 
---· 
• 
---
---· 
A thermometer looks like 
A fire siren sounds like 
A baby kitten ~eels like 
Bath soap smells like 
---· 
Care should be taken to avoid using these verbs with 
adjectives until the above principle is thoroughly ~ixed. 
E. Reading Exercises 
a. Choose the right group of words. 
1. Maple sap is boiled (in a house, in the tree, 
in a sap house). 
2. Maple syrup is {thicker, thinner, the same as) 
maple sap. 
3. Maple sap is boiled in (a big pan, a cup, a 
bucket). 
4. A grove means (many trees, many flowers, a few 
trees). 
5. Maple trees are tapped {in the winter, in the 
spring, every week). 
b. John was helping his father empty the sap buckets 
into the big tank. The woods were covered with snow 
and ice. It was very slippery. John slipped and fell 
Wh$1t do you think happened? 
c. Draw a circle around Yes or No. 
1. Maple sap looks like maple syrup. 
2. Maple syrup is thicker than maple sap. 
3. Maple sap comes from apple trees. 
4. The thermometer shows when the maple syrup has 
boiled enough. 
5. It takes lots of wood to keep the fire under the 
pans in the sap house burning. 
=---=---=--=-- == ----=- -=-~-=-- _-::::.--=:.,.-
Unit IX. Building A House (26 frames) 
A. Cautions of Frames (to be made into a chart) 
1 •. The bulldozer pushes dirt. It makes a big hole i'or 
the cellar for a new house. 
2. The man is making the ground level. 
3. Boards are put on the ground. Workmen will make 
the foundation. The foundation will hold the 
house. 
4. He is making mortar. He mixes cement and sand. 
5. He adds water. 
6. He sets the cinder blocks in place. The mortar 
holds the cinder blocks. 
7. See the foundation. The fireplace goes here. 
8. Workmen make a wall of cinder blocks. Door frames 
are put in the wall. 
9. He puts tar on the cinder block wall. Now water 
cannot go into the cellar. 
10. See the bulldozer on the truck. vv.hat will the 
bulldozer do? 
11. The bulldozer pushes dirt. It fills in around the 
house. The foundation is finished. 
12. Carpenters build the house. They measure the boards. 
13. The house is made of many boards. The electric saw 
cuts the boards. 
14. Carpenters will put in floor joists. The joists 
will hold the i'loor. Now he nails the boards. 
15. Carpenters nail boards to the house. The walls are 
made of boards. 
16. They build walls on the foundation. 
17. Carpenters must build the roof. 
18. Carpenters nail the rafters. Rafters will hold the 
roof. 
19. He nails boards to the rafters. The roof is made of 
boards. 
20. Masons build the chimney. They stand on a scaffold. 
21. The walls are covered with tar paper. Tar paper is 
covered with clapboards. 
22. The house will have brick walls . 
23. The mason takes mortar on a trowel. 
24. He puts the brick on the wall. He makes a wall of 
bricks. He keeps the bricks level. 
25. Brick walls will keep the house warm. Brick walls 
look pretty. 
26. See the new house. How was it built? 
B. Lip Reading Exercises 
a. Informal 
1. 1. What does a bulldozer look like? 
2. Did you ever see a bulldozer? 
3. vVhat was it doing? 
4. Does the school have a foundation? ~bat is it 
for? 
5. What is mortar? What is it used for? 
6. Is there a fireplace in school? 
7. Why do people put tar on walls? 
8. Measure your desk. How long is it? 
9. Measure the teacher's desk. How long is it? 
10. How long is your foot? How do you know? 
2. Jane's father was making her a doll house. He measured 
the boards and cut them. He nailed them together. Then 
he put on the roof. He put a fireplace into the house, 
but he did not put on a chimney. Then he painted the 
house white. 
Does Jane's doll house look like a real house? 1Vhy? 
b. For Reproduction 
1. Some men dug a big hole. Then they began to 
build a house. They made a foundation. They covered 
it with brick to make a warm house. They put on a 
green roof and two red chimneys. 
We are going to make a doll house. We will 
measure the boards and cut them . The boys will nail 
the boards together. The girls will paint the house 
when it is finished. 
===-=~t=-==c·' =- -=-~ -=--= =-·-= -. 
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c. Vocabulary (speech 
bulldozer o** 
** , spelling 0 ) 
fotmdation -x-~E-
cellar o·~P.k 
ground 
level ** 
boards 0~~* 
build o~<-7r 
electric 
nail 
roof 
tar paper 
cement ~HE-
cinder blocks 
fireplace 
frame 0~"* 
measure o~~f 
carpenters o-~~ 
floor o~HE-
hi 0 ·''-" c mney ...... 
clapboards 
trowel o-lr:· 
mortar, scaffold, rafters, joists may be explained to 
the children so they will understand the meaning. Since 
they are technical, they need not be taught in speech. 
D. Language ViTork 
a .• Compositions 
1. Write a story about "A New House". 
- -
2. Write a story about nA Bulldozer". 
b. New Language Principle 
Indirect discourse 
Introduce told to 
Step 1. "Everybody open a book". 
Then write on the board: 
"I told you: Open a book". 
Show them that the sentence needs the word 
"to"in place of the colon. 
"Who can change this and tell me the news 
himself?" 
This should bring: 
'I'he teacher told me to open a book. 
Suggested Additional Exercises: 
1. Open the door, John. 
2, Water the plants, Mary. 
3, Skip around the room, Jane. 
After a command has been given and performed, the doer 
should orally give the sentence before writing it on the 
board. 
Then another child should tell what happened and write 
it on the board. This will give drill in the correct 
use of pronouns, changing the "men to "himn or "her", as: 
She told me to open the door. 
She told John to open the door. 
Step 2. A command with an adjective pronoun. 
Wash your hands. 
nThe teacher told ~ to wash & hands". 'When given 
by another child, he must realize that he must change 
both pronouns. 
"The teacher told him to wash his hands". 
Suggested Additional Exercises: 
2. Write your name on the board. 
R7 
3. Take off your shoes. 
4. Put your pencil on your desk. 
Ample opportunity to use "told to" in indirect discourse 
should be given before told -- that is introduced. 
Excellent opportunity is given if the children play a 
game. The leader whispers a co~~and to a child. He goes 
out of t he room and does it. Vfrdle he is gone, the lead-
er tells the class what she has told him to do. Then she 
can write it on the board 11 1 told n When to • 
he comes back into the room, he tells the class " 
---
told me to n He also can write it on the board • 
under hers, to show how the pronoun changes. 
Then he has a chance to be leader, etc. 
E. Reading Exercises 
a. Match these words: 
hole in the ground 
mortar 
bulldozer 
build houses 
measure 
trowel 
level 
pushes dirt 
small shovel 
cement and sand 
straight 
cellar 
carpenters 
pushes dirt 
b. Finish these sentences with a word from the list 
on the previous page. 
chimney bulldozer cellar level 
carpenters measure trowel cement 
1. In every house, the smoke goes out the • 
2. The is under the house. We go do\~stairs 
to the 
------· 
3. A can make bi g holes in the ground. It 
can fill them too. 
4. We must things before we cut them. 
5. If a table is not , food will spill. 
6. Men who build houses are called 
------· 
7. is mixed with sand and water to make 
sidewalks. 
8. The woman used a to plant her garden. 
Unit X. The Lumber Mill (25 frames) 
A. Captions for Frames (to be made into a chart) 
1. Men saw down the tree. The men are called lumber-
jacks. They work summer and winter . 
2. These lumberjacks use a hand saw. They push and 
pull the saw. They work hard. 
3. The tree falls to the ground. 
4. The tree is thick and straight. It will make good 
lumber. 
5. These lumberjacks use another saw. The saw has a 
gasoline motor. 
6. 'l1he tree cracks. The men fall back. 
7. The tree falls to the ground. Is it good for lumber~ 
8. He chops off the branches. Branches are not good 
for lumber. 
9. He saws off the branches. The branches will be fire 
wood. 
10. See the tractor. It vtill pull the logs out of the 
forest. 
11. The trailer holds the log. The trailer pulls the 
log. 
12. Sometimes horses pull logs. They pull logs out of 
the forest . 
13. Long logs are too hard to handle. Lumberjacks saw 
long logs. They make shorter logs. 
14. Men roll logs onto the truck. 
15. The truck takes the log to the lumber mill. 
16. The logs are at the lumber mill. Men roll heavy 
logs into the water. 
17. Men can push logs in the water. They push the logs 
to the slide. 
18. The logs are pulled up the slide out of the water. 
19. The log is at the top of the slide. 
20. The saw cuts the big log. It cuts the log into 
boards. 
21. The log goes back aJ."ld fol"th. The saw cuts the log 
into boards. 
22. The mill has many machines. Machines make the 
boards smooth. 
23. The edge of the log is round. It is cut into slabs 
for firewood. 
24. See the pile of sawdust. Where does the sawdust 
come from? 
25. Boards dry for a long time. Dry boards are good 
lumber. What is made from lumber? 
B. Lip Reading Exercises 
a. Informal 
1. What do we call men who cut down trees? 
2. Vlliy are trees cut down? 
3. What kind of tree makes good lumber? 
4. What do the lumberjacks do with the branches? 
5. vVhat are slabs of wood? 
6. \Vhat are they used for? 
7. vVhere does sawdust come from? 
s. Tell me five things made from lumber. 
9. What kind of boards make good lumber? 
10. Where do lumberjacks work? 
b. For Reproduction 
1. Some lumberjacks were working in a large forest. 
They were cutting down trees. The trees were not go-
ing to be used for lumber. They were going to be 
made into paper. 
2. A tractor is an important machine. It is used 
on farms. It pulls logs out of the forest. A tractor 
has a gasoline motor. 
C. Vocabulary (speech iBr, spelling o) 
lumberjacks 
handsaw Oil-* 
gasoline -3P.i-
motor o-lH~ 
crack o-~·ir 
machine 
sawdust 
forest oiH;. 
0 ,,__,, chop ,....,.. 
lumber o~~~-
firewood -lB:-
slide 
slabs 
branches 
0 --'U' log "'" 
D. Language Work 
New Language Principle -- utold that" --
"Mary, where did you go yesterday afternoon?" 
"I went to the dentist". 
Write on the board: "Mary told me that she went to 
the dentist yesterday". 
This can be best developed by controlling the news 
the children tell, to the past tense, positive. 
If "told ton has been understood and used correctly, 
"told thattt will present no difficulty. 
After news in the past tense, positive has been 
changed to indirect discourse with ease, the past 
tense in the negative may be introduced, as: 
"She told me that she did not £0 home Friday". 
This type of indirect discourse in the negative, is 
much simpler than utold to" in the negative and should 
be presented first. 
An effective means of getting drill in indirect dis.':"' 
COUI'Se is below. \I !Ne rd -f.o l ~ -e d en+ / st. 
A:l 
··- . 
E. Reading Exercises 
a. 1. I work on a farm. I am called a • 
2. I build houses of wood. I am a • 
3. I cut down trees in the forest. I am a • 
4. I am a woman. I take care of sick people. I 
am __ _ 
5. I am a man. I use a stethoscope when people 
are ill. I am ______ • 
b. Riddles 
1. I wear a rubber raincoat and a helmet. I am not 
always busy. I sometimes climb ladders. I 
ride in a red engine. 
Who am I? 
2. I am brave. I look for criminals. I protect 
people. I know how to shoot. I like little 
children. Sometimes I take care of traffic 
in front of schools. 
V\'ho am I? 
3. I wear a white uniform and white shoes. Sometimes 
I use a the~mometer. I give people medicine. 
V'lho am I? 
4. I live in the woods. I cut trees into lumber. I 
use a handsaw. I cut the branches and slabs 
into firewood. 
Who am I? 
Unit XI. Mr. and Mrs. Peet, Dairy Farmers (26 frames) 
A. CaEtions of Frames (to be made into a chart) 
1. Some farmers grow corn to feed people and animals. 
2. Some farmers grow vegetables. 
3. Some farmers raise animals for meat. 
4. Some farmers raise chickens for eggs and meat. 
5. Mr. and Mrs. Peet live on this far.m. They have 
cows and sell milk. 
6. Mr. Peet gets up at four o'clock in the morning. 
First he feeds the cows. 
7. Cows eat hay and grain. Then they will give lots 
of milk. 
8. Mr. Peet puts the milking machine on the cow's udder. 
9. The milk goes into the machine. Then it is cooled 
and strained in the milk room. 
10. Mrs. Peet washes the milking machine. It must be 
clean. 
11. Skippy is in his bed in the straw. He likes to look 
at everything. 
12. Mrs. Peet feeds the calves. She sets out the milk 
for them. 
13. Two calves try to eat out of one bucket. 
14. But Mrs. Peet has a bucket for each. 
15. Cows must drink water every day. Even in winter 
some farmers let their cows out of the barn to 
drink. 
16. These cows go to the creek for a drink two times 
a day. 
17. Mr. Peet's horses and cows drink water in the barn. 
18. Water is piped into the barn. The cows and horses 
do not go out to drink. 
19. Mr. Peet 1 s helper cleans the barn. He loads the 
manure spreader. 
20. Every day the manure is spread on the fields. Manure 
makes the ground good for growing crops. 
21. Mr. Peet milks the cows again in the evening. Mrs. 
Feet cooks the supper. 
22. After a day of hard work, the supper tastes good. 
Chubby wants to eat too. 
23. Then Mr. Peet reads the paper. 
24. Mrs. Peet and her helper wash the dishes. 
25. Then Mr. and Mrs. Peet talk about the work on the 
farm. 
26. Chubby goes to sleep under the stove. 
B. Lip Reading Exercises 
a. Informal 
1. What is a baby cow called? 
2. vVhat does hay mean? 
3. Wnat do people raise on a farm? 
4. What do cows eat? 
5. How often do cows go out of the barn for a drink? 
6. Do all horses and cows go out of the barn for 
water? 
7. Wnere do some cows get their drinking water? 
8. How often do farmers spread manure? 
9. What is manure used for? 
10. What do farmers do after supper? 
11. Wnat time do farmers get up? 
b. Dramatic Play 
1. Pretend you are a farmer. You are in the barn. 
You are feeding the cows. Now you are milking the 
cows. Now you are feeding the calves • 
. 2. Pretend you are a farmer's wife. You are working 
in the kitchen. You have just finished eating supper. 
c. For Reproduction 
1. A farmer had twelve cows. Four were black and 
the others were brown. He had three calves too. 
Every day the cows went out for a drink but t he calves 
stayed in the barn. 
2. A farmer's wife was getting supper. The dog was 
sleeping under the stove. It was six o'clock. She 
turned on the light and put the dishes on the table. 
. 7 
c. Voc a.bulary ( speech i~· spelling 0 ) , 
feed 0 ~ -1 raise ~* 
vegetables f> -1'+ sell o~¥ 
farmer 0 *.It o ' clock o.;t ~ 
meat D¥1f hay lf* 
chickens o $:1.- grain *" -*-
eggs 
.o *' * strained ~* 
creek 
*'* 
calf 0*~ 
piped **- calve s 0~ * 
morning 
"*'"' 
manure spreader 
"* 
evening t'* ~ evening t>*~ 
D. Language Work 
a.. Guessing game - to encourage the children to ask 
questi ons using different question forms . 
I have a package here. It came with yesterday ' s 
mail. Ask me some questions about it . 
If questions are slow in coming the t eacher can 
suggest things t hat they might l ike to find out, 
such as 11 col or", "sizen,nshape" ,"where it came from", 
etc. 
b. Compositions 
Wr i te a story about a farm. 
. R 
c. Language Principles 
--turn on-- --turn off--
The children will have to learn that th.ese are 
idiomatic expressions, for they will have learned 
"turn around" in the second year. 
These expressions may be used with~' lights, 
water. 
Give all the children opportunity to turn something 
on and something else off. 
Have the children write up what a child does, as: 
Mary turned on the water. At first mix up 
the commands so the pronoun does not have to 
come up. 
Then when the children show they understand 
when and how we use these expressions, have one 
child turn on the light, and another child im-
mediately turn it out. Teach that the pronoun 
comes between. 
E. Reading Exercises 
a. Put these words in alphabetical order. 
dairy lumber sell 
vegetables o'clock grain 
feed chickens people 
animals eggs wagon 
hay kittens important 
manure table yesterday 
~ . ..
b . Put these words in the right columns. 
workers foods machines 
farmer, tractor, eggs, meat, corn, firemen, 
policemen, lumberjacks, manure spreader, bull-
dozer 
c. Draw a. ring around the words that are right. 
1. The ground is made level by 
d. 
tractors bulldozers sirens 
2. Horses and cows eat 
ice cream 
3. Hens eat 
hay 
hay corn 
4. A baby cow is a 
puppy crab 
5. A carpenter uses 
slabs 
cereal 
calf 
a saw a. trowel a tractor 
Match the words that go together. 
A lumberjack raises vegetables 
A fireman protects people 
A policeman takes care of people 
A nurse works in the forests 
A farmer puts out fires 
l J)O 
Unit XII. Far.m Pets (25 frames) 
A. CaJ2tions of Frames (to be made into a char t) 
1. Children on i'arms have many pets. 
2. Tommy, a pet (cat) lives in the barn. 
3. Tabby (cat) lives in the barnyard. 
4. Brownie is a pet. He likes to play in the snow. 
5. Farm pets are friends. Bro,vnie does not bark at 
the duck. 
6. Mr. Tweedy is the pet rooster. He likes to see 
the puppy eat. 
7. Mr. Tweedy is a small rooster. 
8. The baby ducks will be good pets. 
9. The ducks come to be fed. 
10. Geese like to swim. Some geese are pets. 
11. 'l'urkeys live in a pen. Some turkeys are pets. 
12. Some cows .are pets. 
13. Ellen pets the cow. 
14. Ernie has a pet calf. He takes car e of it. 
15. Bobby and Eddie brush the pet bull. 
16. Bobby has a pet pig. 
17. Baby pigs drink milk from their mother. 
18. Ann brushes her pet sheep. 
19. At night all the sheep live in a pen. 
20. These two girls have a pet horse. 
21. This pet horse is a pony. He lives with his mother. 
22. Ellen feeds leaves to her pet goat. 
23. Jill feeds grass to her baby goat. 
24. The baby goat drinks milk from a pan. 
25. The farm children like the donkey. They like all 
the animals. They have many pets. 
B. Lip Reading Exercises 
a. Informal 
1. Do you have a pet? 
2. What kind of pet do you have? 
3. How old is your pet? 
4. Where did you get it? 
5. What animal can bark? 
6. How does a calf look? 
• 
7. What do goats eat? 
8. Where do sheep stay at night? 
9. How do you take care of a pet? 
10. ~~at kinds of animals make good pets? 
b. Dramatic Play 
1. Pretend you have a. pet calf. How will you take 
care of it? 
2. Pretend you are a pet puppy. 
c. For Reproduction 
1. A little boy had a pet dog. It barked at cats. 
It chased them. One day it chased a cat up a tree. 
The boy put it in the house. Then the cat came 
down. 
2. Jane has two pet ducks. Both are yellow. 
They like to swim. Jane's father made a little 
swimming pool for them. 
c. Vocabularz (speech -3}~}, spelling 0) 
pet Oi-l rooster 10** 
bark o*-* duck o¥:>1 
puppy Ot;f geese ()'*'I; 
turkey O:f~ pen ·~** 
cal,f 0~ I. sheep OJ./:if 
brush l'1t'}( leaf (J * ~ 
donkey ()~')(, leaves ~ '* ~ 
D. Language Work 
a. Composition 
Write a story about 11 My Pet". 
b. "Guess" (Question Work) 
Each child has a slip of paper with the name of an 
animal. The child who is 11 Itn goes from one child 
to another asking different questions until he learns 
the name of the animal that the child has. He may 
continue to ask questions of the same child until 
his question doesn't apply. Then he tries another 
child. 
When "It" guesses an animal, the child holding 
the name becomes "Itu. 
Encourage a variety of question forms. 
c. New Language Principle 
"asked - if11 -
Develop as "told that" 
Step 1. "Are you sick?" he asked Mary. 
"He asked her if she was sick". 
Explain that the verb changes to the past ~~d 
the second person changes to the third person, when 
you are talking about a third person. 
"Did you go home?" he asked me. 
Explain that in the past, the verb changes to 
the (past) declarative form. 
"He asked me if I went home". 
d. Adjectives 
Pets can be described by so many different adjec-
tives that this is a good time to start building up 
an Adjective Vocabulary chart. 
Whenever possible, supplement this chart with 
descriptive pictures, such as: 
kittens with fluffy fur 
kittens with long fur 
a pig with a curly tail 
a cute puppy 
a lamb with a thick coat 
a proud mother cat, etc. 
E. Reading Exercises 
a. Cross out the wrong words: 
, 
1. A cal£ is a baby (cat, horse, cow). 
2. A kitten likes {hay, milk, candy). 
3. A (kitten, puppy, calf) can bark. 
4. A bull is a (mother, baby, father) cow. 
5. A (duck, donkey, cow) has horns. 
6. Baby goats drink rr.i lk £rom (sbeep, goats, cows). 
7. A lamb is a baby (sheep, goat, cat). 
8. A donkey looks like (a bull, a horse, a rooster). 
9. A duck looks like (a goose, a rabbit, a donkey). 
10. A (rooster, duck, cat) likes to swim. 
b. Put the right word for the baby animal next to the 
word for the mother animal. 
cow kitten 
goat lamb 
hen colt 
horse chicken 
sheep puppy 
dog kid 
cat chicken 
c. Draw a circle around~ or No. 
-
1. A rooster likes to swim. 
2. Goats eat grass. 
3. A calf is a mother cow. 
4. A baby sheep is called a lamb. 
5. A donkey looks like a horse. 
6. A bull is a. large animal. 
7. A turkey lives in a pen. 
s. A pig lives in a. pen. 
9. A cow lives in a pen. 
10. Children can ride on a. donkey's back. 
d. Draw a picture of a farm. Put some trees near 
the barn. Put some water near the trees. Put four 
yellow ducks and one black duck in the water. 
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